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Child and Adolescent Health Measurement Initiative

If you want to build a ship, don't drum up people to collect 
wood and don't assign them tasks and work, but rather teach 
them to long for the endless immensity of the sea. Antoine de 

Saint Exupéry, 1900-1944 Author 



Well-Being Is Upon Us
(and within and between us)

When our science, lived experience and policies meet 

Ours is a social brain. 
Knowledge about brain plasticity, epigenetics and 

social determinants of health make healing developmental trauma, self-other 
awareness and relationships matter of public health.



The World Health Organization’s 
definition of health

… (1948): Health is “a state of 
complete physical, mental, and 

social well-being and not merely 
the absence of disease or infirmity”

and
absence of illness or adversity 
is NOT the same as being well 

or flourishing

C. Bethell Oct. 2020



What are ACEs; Impact
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Truth About ACESs Infographic Robert Wood Johnson Foundation. 

ACEs are a risk factor for trauma, toxic stress and 
neuro-endocrine-immune effects

http://www.acesconnection.com/collection/aces-101
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Events

Experience

Impact

Each step an 
opportunity to 
prevent trauma 
and heal



Child Outcomes by Adverse Childhood Experiences
Findings from the 2018-2019 National Survey of Children’s Health
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Source: Bessel Von Der Kolk, 2010

http://www.traumacenter.org/products/pdf_files/preprint_
dev_trauma_disorder.pdf

dysregulation of a child’s stress response, as 
exhibited by symptoms, behaviors and,
biologic measurements; (often categorized as 
mental and behavioral health diagnoses now)

internalized negative attributions and 
diminished hope and expectations for life; 

difficulty with self-esteem regulation; and 

functional impairments in key areas such as 
making social connections, participating in 
school, etc.

Is it Trauma or Is It 
Developmental Trauma Disorder?



Key Research Findings On 
Healing Amid Adversity



Teacher-Child Closeness Mitigates Children’s Cumulative Risks for Poor School Outcomes

Source: Suntheimer, N. Cumulative risk, teacher-child closeness, executive function and early academic skills in kindergarten children. November 2019

Reading, math, working memory, self regulation and cognitive 
flexibility scores declined with higher levels of cumulative risk, but 

teacher-child closeness moderated this negative association. 



The 
Flourishing
Paradigm

C. Bethell March 26, 2021



https://susanalbert.com/ferns-how-to-become-invisible-or-not/

Sense of meaning and 
purpose

Engagement and interest 
in life

Positive relationships, 
value, pursue, create

Positive orientation and 
emotions

Sense of accomplishment, 
mastery, goals

Sense of mattering to and 
for others



Prevalence of school engagement among US children age 6-17 years, 
by Child Flourishing Index (CFI) individual items
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Prevalence US children age 6-17 years who flourish using the Child 
Flourishing Index: by Family Resilience and Connection Index (FRCI) Score

.

Bethell CD, Gombojav N, Whitaker RC. Family Resilience And Connection 
Promote Flourishing Among US Children, Even Amid Adversity. Health Aff
(Millwood). 2019;38(5):729-737. doi:10.1377/hlthaff.2018.05425

48% had this score

Number of Family Resilience and Connection Experiences

About 25% of US children age 6-17 met 
flourishing criteria and had a FRCI score of 4-6

Share ideas and talk about 
things that really matter 

Talk together about what to do 
when the family faces problems

Work together to 
solve the problem

Know they have 
strengths to draw on

Stay hopeful even 
in difficult times
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*Bethell, Jones, Gombojav, et al. Positive Childhood Experiences and Adult 
Mental and Relational Health Across Adverse Childhood Experiences 
Exposure Levels in a Statewide Sample, September, 9, 2019 Journal of the 
American Medical Association Pediatrics

Adult Reported Positive 
Childhood Experiences (PCEs)

Felt able to talk to your 
family about feelings

Felt your family stood by 
you during difficult times

Enjoyed participating in 
community traditions

Felt a sense of belonging 
in high school

Felt supported 
by friends

Had at least two non-parent adults 
who took genuine interest in you

Felt safe and protected 
by an adult in your home



Key Opportunities for 
Schools and Teachers



https://www.psychologytoday.com/us/blog/the-new-resilience/201709/can-embracing-negative-emotions-increase-your-well-
being#:~:text=For%20example%2C%20the%20researchers%20point,than%20trying%20to%20avoid%20them.

People who try to resist negative emotions are 
more likely to experience psychiatric
symptoms later, compared with those who accept 
such emotions. 

Those who showed greater acceptance of their 
negative feelings and experiences—also 
showed higher levels of well-being and mental 
health.

C. Bethell 2021

The paradox of positive experiences
It is in recognizing and feeling with care and compassion negative emotions that positive 
experiences emerge to mitigate negative impacts of ACEs to awaken hope and wellbeing

https://www.psychologytoday.com/us/basics/psychiatry


Preventing the 4D’s that manifest without mattering
MATTERING AS A SCHOOL WELL BEING POLICY

» Prevents a sense of being 
devalued

» Prevents relational 
disconnection

» Prevents disengagement in 
school/life

» Prevents school social 
disintegration





https://www.google.com/search?q=toxic+positivity&sxsrf=ALeKk02nA8AoquLrP_B9-6XhzDx_S8nx-
g:1616723518017&source=lnms&tbm=isch&sa=X&ved=2ahUKEwjuy_a37MzvAhVUGFkFHc3vDHcQ_AUoAXoECAEQAw&biw=1280&bih=609

C. Bethell April 9, 2021

Avoiding the “Hard-
Easy” Cognitive Bias

If you want to build a ship, don't 
drum up people to collect wood and 
don't assign them tasks and work, 
but rather teach them to long for 
the endless immensity of the sea. 

Antoine de Saint Exupéry, 1900-1944 Author 



Healing Is Prevention: Core Restorative Practices 

Time In
(BEING)

Time With
(BELONGING)

Time For
(BECOMING)

Source: Bethell, C. We Are the Medicine: Human Development and Child Well-Being in an Era of Ordinary Magic.  Center 
for the Advancement of Innovative Health Practices, Portland, Oregon.  April 2014



Do we block or hold back 
the good we do feel?

Showing our positive feelings lowers depressive symptoms and 
improves levels of well-being... these associations are mediated by 
(strength of) social connections.  Without connection we withhold 
positive and negative emotions and wall off possibilities to foster 
mattering.

Notice & 
Celebrate the 
Good!

C. Bethell March 26, 2021



Strategies and Research On 
School-Based Approaches
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The 7C’s of Policy and 
Practice Translation

Defining 
Outcomes

Defining 
Curriculum

Payment and 
Accountability

Capacity & 
Training

Credentialing 
& Integration

Coordination 
Across 
Sectors

Public 
Communication





Systematic Review of School-Wide Trauma-Informed Approaches. 
(2020)

A systematic review searching foremost databases was conducted for evidence of trauma-informed school-wide 
approaches used between 2008 and 2019. Four papers were identified, incorporating four school-wide approaches:

1. The Healthy Environments and Response to Trauma in Schools (HEARTS) Model; 
2. The Heart of Teaching and Learning (HTL): Compassion, Resiliency, and Academic Success Model; 
3. The New Haven Trauma Coalition (NHTC) 
4. The Trust-Based Relational Intervention

Although heterogeneous, the models shared core elements of: 
• trauma-informed staff training
• organization-level changes and practice change
• with most models utilizing student trauma-screening

Avery JC, Morris H, Galvin E, Misso M, Savaglio M, Skouteris H. Systematic Review of School-Wide Trauma-
Informed Approaches. J Child Adolesc Trauma. 2020 Sep 25;14(3):381-397. doi: 10.1007/s40653-020-00321-1. 
Erratum in: J Child Adolesc Trauma. 2020 Oct 7;14(3):399. PMID: 34471456; PMCID: PMC8357891.



Tier 1 (universal supports for all students): universal 
supports to change school cultures into safer, more 
supportive, and trauma-informed learning environments
Tier 2 (selected interventions for students for whom the 
universal supports are not sufficient): capacity building to 
facilitate the incorporation of a trauma-informed school policies
Tier 3 (targeted and intensive supports for students for 
whom both Tier 1 and Tier 2 supports are not sufficient): 
intensive interventions for students suffering from the impact 
of trauma

HEARTS Program Principles and Framework
Source: Dorado, J. Healthy Environments and Response to Trauma in Schools 
(HEARTS): A Whole-School, Multi-level, Prevention and Intervention Program for 
Creating Trauma-Informed, Safe and Supportive Schools. February 2016



The HEARTS Program:
Healthy Environments and Response to Trauma in Schools:

The Results

• Improved in school personnel’s knowledge about addressing trauma and in their use of trauma-sensitive 
practices

• Improvement in school engagement 

• Decrease in total incidents involving (and not involving) physical aggression and in out-of-school suspensions 
after 5 years 

• Decrease in trauma-related symptoms in students who received HEARTS therapy: 
• Improvement in the CANS scores for each of the 5 trauma modules 

Source: Dorado, J. Healthy Environments and Response to Trauma in Schools 
(HEARTS): A Whole-School, Multi-level, Prevention and Intervention Program for 
Creating Trauma-Informed, Safe and Supportive Schools. February 2016



Implementing a Whole 
Child Approach
Your Being, Their Well Being



Child and Adolescent Health Measurement Initiative (CAHMI)

Advances in the sciences of human development 
create unprecedented opportunities to 

proactively advance child well-being. 
Breakthrough findings across disciplines point to 
a new science of thriving that illuminate largely 

untapped capacities for the promotion of 
positive health and healing despite adversity. 

Given high rates of adversity, healing is 
prevention. 

Key to this possibility are policies and practices that enable and 
support families and communities to recognize and learn to heal and 

flourish in the face of stress and adversity. 

A New Integrated Science of Thriving: Healing Is Prevention
Early Relational Health, Resilience, Neuroscience, Epigenetics, 



Beyond Bouncing 
Back to Flourishing

C. Bethell Oct. 2020

• Protecting
• Resists Disorder and ChangeFragile & 

Anti-Agile

• Manage Change
• Manage StressRobust & 

Maintaining

• Expects, Embraces Change
• Curious, Creative, AdaptiveAgile & 

Adaptive

• Expects & Embraces Disorder
• Empowered relationship with 

difficulty
• Evolving & Flourishing

Anti-Fragile 
& Evolving

The resistance to the disturbance is the 
disturbance!



C. Bethell March 26, 2021



C. Bethell 2020



Risk Factors and Teacher-Child Closeness
Effects of Teacher-Child Closeness

• Cumulative risk index was negatively predictive of all 5 outcomes: inhibitory 
control, cognitive flexibility, working memory, reading scores, and math 
scores.

• Teacher-child closeness positively predicted all 5 outcomes

• Teacher-child closeness moderated the association between risk with 
working memory and early reading scores.

• For all children, scores declined with higher levels of cumulative risk, but 
teacher-child closeness was effective in moderating the negative 
association between risk and outcomes.

Source: Suntheimer, N. Cumulative risk, teacher-child closeness, executive 
function and early academic skills in kindergarten children. November 2019



Your Being, Their Well-Being

Herman, K. Profiles of middle school teacher stress and 
coping: Concurrent and prospective correlates. November 

2019
C. Bethell Oct. 2020

• High stress/low coping (28%); higher 
burnout, lower self-efficacy, higher 
rates of observed reprimands, and 
higher student-reported depression





Restoring Embodiment

Core Competencies for awakened 
healing:

Attuning to our sense of being 
and inner experience (Being)

Engaging, sensing and aligning 
with the other –”biosynchrony
(Belonging)

Receiving and moving from 
insights arising moment by 
moment for expression or action 
(Becoming)

Bethell, 2020)



Leveraging the neuroscience 
of whole child health
We Are the Medicine



https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7892473/pdf/fpsyg-11-599303.pdf



Relational Embodiment, 
Attachment and  
Biosynchrony

“…oscillatory processes in the 
interacting individuals’ brains 
have to become synchronized to 
one another so that information 
of any sort can flow between 
them – “analogous to a wireless 
communication system in which 
two brains are coupled via the 
transmission of a physical signal 
(light, sound, pressure or 
chemical compound) through the 
shared physical environment” 
(Hasson et al., 2012).

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3269540/


Honoring the Pain, Wiring to Support

The “Schema” and 
“Connection” songs sung by 
children in teacher Kelly 
Withrow’s class 
(https://youtu.be/hZrvtjD-J78) 
–teaching children that new 
experiences get “linked” to the 
past unless we become aware 
and shift the meanings we 
make!

Christy Bethell: April 9, 2020, Butte Heals Webinar, NVCF

https://youtu.be/hZrvtjD-J78


Working with Families and 
the Community 
Relational Wounding Requires Relational Healing





Individual
• Culture, History
• Relationships
• Developmental timing
• Context, Opportunity

Healing

Emergent
•Recognition
•Truth Telling
•Reconciliation
•Hope
•Self-acceptance
•Helping others

Suffering

Persistence

Safety

Healing 
Relationships 

Kindness
Unconditional love

Acquiring 
internal resources

Reframing
Responsibility

Resilience
Positivity

Family

Friends 

Community

“Healing 
Through 

Reveailng”, Art

Nature, Pets

Positive Identity, 
Spirituality

Helpers, 
professionals, 

community healing

Wounding

Adapted from: Scott JG, Warber SL, Dieppe P, Jones D, Stange KC. Healing journey: a qualitative analysis of the healing experiences of 
Americans suffering from trauma and illness. BMJ Open. 2017;0:e016771

The Healing Journey: Victim, Surviving, Thriving, Transcending



Finding the 
Jewel

https://www.google.com/search?q=Finding+the+Jewel&sxsrf=ALeKk00YpnOKmaB0HuLj7p0kdtnhVIWVZ
g:1616719512727&source=lnms&tbm=isch&sa=X&ved=2ahUKEwi6jYfC3czvAhVBMlkFHdjlCQ8Q_AUoAnoE
CAEQBA&biw=1280&bih=609&dpr=3#imgrc=v371EQthLbZtuM C. Bethell March 26, 2021



Healing is Upon Us! 
(and within and between us!)

48

We Are the Medicine®

Source: Bethell, C  2016 
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Ours is a social brain. Safe, stable, nurturing relationships, emotional awareness 
and mindfulness skills are a matter of public health-and embodiment. 

Our Best Science: We Are the Medicine

C. Bethell Oct. 2020
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Trauma results in a disconnection among our sense of time, body, thought, emotion. Healing involves recognizing, 
allowing and integrating experience to come into “CURRENT TIME”.

C. Bethell Oct. 2020
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